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Philip C. Curtis

Discovering Magic Realism
Rationale and Overview


Philip C. Curtis: Magic Realism will provide upper-elementary school art students with an opportunity to learn about and analyze the work of Philip C. Curtis, a little known Arizona artist who was part of a genre that has come to be known as Magic Realism.  This information will enhance student’s skills of art observation, interpretation, and evaluation that will in turn inform their own art production.

 

	About Philip C. Curtis

	Philip Curtis was born in Jackson, Michigan in 1907. The son of an attorney, he graduated from Albion College and attended the University of Michigan Law School. After the first year, he realized he did not want to be a lawyer and quit his studies.

In 1932, he began formal training at the Yale School of Fine Arts where he got a four-year degree. As part of the Yale curriculum, Curtis spent his last college years in New York, and began working for the Works Progress Administration project. He was initially employed in the murals division of the WPA, then was sent to Phoenix, Arizona where he founded and served as Director of the Phoenix Art Center, predecessor of the Phoenix Art Museum. He subsequently started a similar project in Des Moines, Iowa.

Curtis returned to Arizona in 1947 to paint. In 1960, Lewis J. Ruskin created the Philip C. Curtis Trust through which $25,000 was loaned to the artist to free him of any work except painting. This period of concentration led to successful exhibitions and sales in New York and Europe. 

In 1995, the Phoenix Art Museum opened The Philip C. Curtis Gallery, a permanent display of the artist's work. His work is also a part of the collection of the Smithsonian American Art Museum in Washington, D.C. Two books are dedicated to describing his work, most recently one published in 1999, titled American Dream: The Art of Philip C. Curtis.

Curtis, considered an American master, received the Distinguished Achievement Award and was elected to the National Society of Arts and Letters. A member of the Royal Society of Arts, many have considered him one of Arizona's art treasures. In his Scottsdale studio, he continued to paint every day, even into his nineties. He died in 2000.


          http://www.savvycollector.com/types/prints/curtistable.html

An excerpt from “Philip C. Curtis: Surrealist of the Heart”

 “Surrealism, abstraction and non-objectivity evolved early in the 20th Century as escapes from physical and spiritual suffering and dislocation caused by war, technology, materialism and loss of faith in God and Man. Artists and humanity in general recoiled from the horror and emptiness of reality and the pervasive feeling that life was meaningless, that there might not be a way to restore sanity and justice in the world.

 

 Philip C. Curtis, while essentially a surrealist, is too much a painter with an individual point of view to fit comfortably in the Salvador Dali, Rene Magritte "realistic" wing of that movement. More romantic, very much less cynical, and not nearly as photographic as these two artists, Curtis does, however, clearly share their dreamlike penetration of the surface of reality into that stranger, far less rational zone below consciousness where a different form of truth may be found. With something of the dark mood of seminal surrealist Giorgio de Chirico and the irony of Magritte – though much more of a colorist and lush in style than the latter's dry manner – Curtis has nothing at all in common with the savage paranoia of Dali.

 

 One might think that nostalgia for the past is an important ingredient in the art of Philip C. Curtis, considering his nearly exclusive use of turn-of-the-Twentieth-Century themes. But there is little human fulfillment found in this past, as depicted in his paintings. His is no yearning for a mythical "Golden Age." Curtis deploys early-century people in old-fashioned costumes and Victorian architectural settings to comment on disenfranchised modern man. Curtis's people were troubled then; they're troubled now.

  

 Cutis's people aren't the craggy structures of sinew, flesh and bone found in the art of Caravaggio and Rembrandt. They are doll-like, toy-like, cylindrical, symbolic; but they nonetheless overflow with feeling, personality and presence. They are the tools and building blocks he uses – like an architect, playwright or stage director – to construct his richly complex vision of humanity and his experiences in life, his feelings about the world, about himself, his family, his past and present...his present perception of life as it was shaped by the past. He does this with courage, steadfastness and dignity.

 

 The desert is an ever-present symbol of the aridity of this limited life, the wasteland of modern existence, as well as the everyday backdrop of the artist's life in Arizona. Old-fashioned buildings, as lonely as the people, stand by themselves in the middle of its vastness. Architecture looms large in Curtis's work as the expression and symbol of the world his people occupy. It is ornate, often Victorian, sometimes phantasmagoric. The architecture is as psychologically charged as the people, serving to underscore the human drama. It is the stage on which Curtis moves his players.

 

 Circuses, processions and bands are important themes in Curtis's paintings, in both positive and negative ways. Curtis loved circuses as a child, as a source of life, adventure, freedom and excitement. But he often depicts them involved in sham and desolation – circus wagons are immobilized in desert sands, or painted three-dimensionally on a decaying, two-dimensional surface – as if to say life isn't what it seems, isn't as solid or as genuine. Our idealistic dreams of childhood cannot survive, exist in adulthood because they become mired in the grim realities of a corrupt world. Processions provide people an opportunity to be together, to defeat isolation and loneliness, but they often seem oblivious of one another, as if marching robots. Band offer musical entertainment and gaiety, express the "vitality and clangor" of life; but they also imply the bandwagon artifice of lock-step, conventional society. The trumpeting and oompah-pahing of a Victorian band cannot hide or ease the suffering in the hearts of lonely men and women, cut off from themselves and each other, unable to live normal, uncomplicated lives; unable to act upon natural human needs and desires because some trauma has undone them.

    

 Hats and umbrellas play important roles in the Curtis symbolism. Men's top hats and bowler hats seem expressive of their maleness, their authority as males – relative and ineffectual, to say the least, given the weakened human state of both maleness and femaleness in Curtis's world. The women often wear broad-brimmed hats or carry parasols (as some men do, as well). Both are symbols of self, as well as conveying the idea of protection, shelter from the storm of unkind destiny. 

 

 Tiny dogs appear in Curtis paintings, often seeming more alert, alive and open to life than the people they accompany. They are like sparks of life that somehow yet remain aglow in a semi-extinguished human world, truth-telling witnesses to the tragic drama distorted by its human participants. Curtis has said, "I'm the dog. That's me, the observer. The other dog, the one running away, is the other me, the one that still wants to join the circus." This observation, if not specifically in reference to the painting "Farewell to the Band," 1967, certainly applies. A woman waves goodbye to a man sitting in the back of an ornate wagon (a hearse? Perhaps it is "The Big Goodbye," the farewell of death), while a band plays on top of it. One small dog chases the wagon, not wanting to let the man go. The other dog sits back, halfway between the man and woman, watching.
     

 The artist's sense of design is impeccable. The final construction and appearance of his paintings seem inevitable. His figures "must" relate to each other as they do, and to the architecture they inhabit. They have no choice. Curtis's psychological imperative and artistic insight dictate that it be so. Curtis's painstaking technique pays off, as well, not only in design and personal statement, but in the rich paint surfaces that result from continuing attention.

 

 Philip C. Curtis has devoted a lifetime to his art. He might be highly commended for that alone, for his perseverance, integrity and commitment. But, beyond this, his unique message is a compelling, valuable and thoroughly genuine one...poetic, and rich in emotional resonance and complexity. He is an artist of significant achievement, an artist with something serious, important and meaningful to say. This cannot be said about many artists today. He is telling us as much about ourselves and our world as he is about himself.”

  

                                 Copyright by Don Gray
             
    http://www.jessieevans-dongray.com/essays/essay059.html

Enduring Concept

All of us have the capacity to recall the past and anticipate the future.


Key Concepts to Consider

Curtis was recalling the past by harkening back to a turn of the century age in his subject matter, but he was also anticipating the future by combining styles seen from contemporary artists of the time and participating in a genre that is still admired today.

Unit Overview

· Students will examine images from Philip C. Curtis’ collection of works of art and write a detailed description by using careful observation and analysis skills.

· Students will communicate through discussion and writing of an original interpretation of a work of art by Philip C. Curtis, using previous observations as evidence to support the claims made, as well as contemplate the idea of multiple interpretations and meanings.

· Students will contextualize the art with information regarding Magic Realism and the life of Curtis by creating a timeline of events and understanding the distinction between the age of Curtis’ subject matter and the style of art at the time.

· Students will draw upon their understanding of the characteristics of Philip Curtis’ art and the style of Magic Realism to create a three-dimensional art room.

Overview of Individual Lessons
I. Lesson One: I Spy Philip C. Curtis.


After being provided reproductions of Curtis’ work the students will carefully observe and analyze the details by playing the game “I Spy” with a partner, using those observations to first write an accurate description of the work, then write an original interpretation using their observations as supporting evidence.

II. Lesson Two: Discovering Themes


Students will read and discuss their original interpretation from the first lesson, discover themes in Curtis’ artwork such as entertainment, theater, isolation, and relationships, and contemplate reasons for this type of subject matter.

III. Lesson Three: Who is Philip C. Curtis?


Students will contextualize the art work by learning about the life of Curtis and the genre Magic Realism, and by putting events and facts into a timeline, keeping in mind that the subject matter of the paintings does not reflect the age.

IV. Lesson Four: Art House


Following activities, students will use their understanding to plan and create an art house that reflects the characteristics of Curtis’ work and Magic Realism.

Essential Questions

· What themes are present in the work of Philip C. Curtis that support the idea of Magic Realism and why would he choose to paint this type of subject matter?

· Are there meanings behind the juxtaposition of the Victorian subject matter and the contemporary style in which the art was created?

Essential Concepts

Philip C. Curtis is a local Arizona artist that utilizes the fantastical genre of surrealism and magic realism.  His combination of older subject matter, with contemporary style adds to the mystery surrounding his art.  He was a contributor to the artistic culture of Arizona by being a founder of the Phoenix Art Museum.

National Content Standards and Benchmarks

Student will:

· Understand and apply media, techniques, and processes related to the visual arts

(e.g., Understand how the communication of ideas relates to the media, techniques, and processes one uses)

· Know a range of subject matter, symbols, and potential ideas in the visual arts

(e.g., Understand how visual, spatial, temporal, and functional values of artworks are tempered by culture and history)

· Know how to use structures (elements of art) and functions of art (principles of design)

(e.g., Understand how the characteristics and structures of art are used to accomplish communal intentions)

· Understand the characteristics and merits of one's own artwork and the artwork of others (e.g., Understands the concept of artistic intention)

Glossary

· Artist – person who is adept by virtue of skill, creativity, or imagination

· Artistic intention – the aim or objective of an artist 

· Magic Realism –an American style of art with Surrealist overtones. The art is anchored in everyday reality, but has overtones of fantasy or wonder.
· Creative – characterized by imagination, originality, and expression

· Surrealism – A movement of the early 20th century that emphasized imagery from dreams and fantasies.

Handouts
· I Spy worksheet

· Compare/Contrast Venn-diagram

· Production checklist

· Student reflection forms

Resources, Materials, and Websites

· Chadwick, Whitney., & Rand, Harry. (1999). American Dreamer: The Art of Philip C. Curtis. Hudson Hills Press inc.

· Cressy, Judith. (2002). Can You Find It?. New York: The Metropolitan Museum of Art, and Harry N. Abrams, Incorporated.

· Cressy, Judith. (2004). Can You Find It, Too?. New York: The Metropolitan Museum of Art, and Harry N. Abrams, Incorporated.

· http://www.savvycollector.com/types/prints/curtistable.html
· http://www.artcyclopedia.com/artists/curtis_philip.html
· http://www.pbs.org/wgbh/pages/roadshow/series/highlights/2002/tucson/tucson3.html
· http://www.public.asu.edu/~aarios/resourcebank/definitions/

· http://www.tfaoi.com/aa/4aa/4aa206.htm
· http://www.jessieevans-dongray.com/essays/essay059.html
· Marsolais, Ken (Producer). Philip C. Curtis. [Videotape]. Phoenix, AZ: Phoenix Art Museum.

· Large Reproductions

· Postcards

· Worksheets and Student Reflection Sheets

LESSON SUMMARY 1 - CRITICISM

State Standards:  Visual Arts Standard 3 - Art as Inquiry: 3AV-E4


Writing Standard – Strand 1: Writing Process, Concept 1 – Strand 2, Concept 1,4,5   

	TITLE 


	I Spy Philip C. Curtis



	ENDURING IDEA


	Unit: All of us have the capacity to recall the past and anticipate the future.

	GRADE LEVEL


	6

	MEASURABLE OBJECTIVES(S)
	While being shown reproductions of Curtis’ work in collaborative groups, the students will:

· Thoughtfully explore the reproduction by developing 10 appropriate “I Spy” questions and responses.

· Accurately write a description of the reproduction using his/her “I Spy” questions, followed by an original interpretation of the work of art using their observations as supporting evidence.



	ESSENTIAL QUESTIONS
	· What identifiable objects, elements of art, ideas, and themes are present in the work of Philip C. Curtis?

· What possible interpretations are there for his work?

	RESOURCES & MATERIALS
	1. At lease 4 large reproductions of Curtis’ work that display a lot of detail.

2. The Metropolitan Museum of Art’s “Can You Find It?” and “Can You Find It, Too?” by Judith Cressy

3. I Spy worksheets

4. Student reflection sheets

	MOTIVATION
	Display one large reproduction of Curtis’ work close to the students and practice playing I Spy with the reproduction.  Things to look for are not only objects, but also shapes, colors, directional movement, and other elements of design.  Also encourage the students to look in the “Can You Find It?” books for inspiration.



	ACTIVITIES/SEQUENCE
	1. Place students in collaborative groups.

2. Provide I Spy worksheets to each student.

4. Give one Curtis reproduction to each group.

5. Ask that students carefully observe the work of art.

6. Ask students to generate 10 “I Spy” questions about their reproduction.

7. Once finished the students switch papers with someone in the same group and respond to that student’s “I Spy” questions.

8. Explain that the students need to be as descriptive as possible with the responses, describe the location of the object and what’s going on around that object.

9. Rotate the students to a new reproduction and have them repeat the process with anew sheet of paper (at least once more, twice if time permits)

10. Once finished have the children pick their favorite print, one they have played “I spy” with, go to that print, and write a detailed description of the work of art utilizing their previous observations.

11. After they have finished that, impress upon the students that they have now really looked and observed the painting with all its incredible points and details.

Write on the board, “What is the artwork about?” Tell the students to come up with their own story or interpretation of the artwork they just described using their previous observations as supporting evidence.

(Next class the students will read their interpretations aloud to the class and discuss the meaning of art and the themes present in Curtis’ art – Aesthetics Lesson_




ASSESSMENT RUBRIC

	Objective 

While being shown reproductions of Curtis’ work in collaborative groups, the students will:


	Novice
	Acceptable
	Mastery

	Thoughtfully explore the reproduction by developing 10 appropriate “I Spy” questions and responses.


	The student did not work well in collaborative groups, did not put thought into the questions posed, did not have all 10, did not put effort into responses, and was not thoughtful or descriptive in those responses.
	The student worked well in collaborative groups, came up with interesting questions and was fairly descriptive in the responses.


	The student showed exemplary collaborative group skills, as well as observational skills through the questions posed by using detail and “hard to find” objects/elements.  The student was also extremely detailed in the description of placement and location of responses.



	Accurately write a description of the reproduction using his/her “I Spy” questions, followed by an original interpretation of the work of art using their observations as supporting evidence.


	The students did not accurately depict the scene in the reproduction and did not reference his/her notes from “I spy” and did not give an insightful interpretation of the work that proves he/she really observed the details in the work of art.


	The student wrote a clear description of the work of art utilizing the “I Spy” sheets and wrote an original interpretation that showed insight and opinion into the observances that had already been made.
	The student wrote an exemplary description using art terms and details that create flow and mental visualization to the reader while utilizing the notes taken from “I spy”.  The student also wrote an exemplary, unique interpretation that expounded upon the observances made and supported ideas through those observations.


Student Reflection

	Name _______________________ Teacher __________________ Date ____________

What is this artwork about?  Tell a detailed story about what is going on in this reproduction.  This will be read aloud next class.




	TITLE OF REPRODUCTION:
	

	NAME:
	NAME:

	1.

2.


3.

4.

5.

6.

7.

8.

9.

10.


	1.

2.

3.

4.

5.

6.

7.

8.

9.

10.


LESSON SUMMARY 2 - AESTHETICS

State Standards: Visual Arts Standard 2 - Art in Context: 2AV-E1 - Visual Arts Standard 3 - Art as Inquiry: 3AV-E5

Language Arts Standard 3: Listening and Speaking, LS-E2, LS-E3, LS-E4

	TITLE 


	Discovering Themes (Compare and Contrast)



	ENDURING IDEA


	Unit: All of us have the capacity to recall the past and anticipate the future

	GRADE LEVEL


	6

	MEASURABLE OBJECTIVES(S)
	After reading their interpretations aloud to the class the students will:

· Carefully compare and contrast their interpretation with the actual interpretation intended by the artist.

· Thoughtfully identify themes present in the work of Philip C. Curtis and discuss ideas regarding the purpose of these themes.

	ESSENTIAL QUESTIONS
	· What identifiable objects, elements of art, ideas, and themes are present in the work of Philip C. Curtis?

· What possible interpretations are there for his work?

	RESOURCES & MATERIALS
	1. Compare and Contrast Venn-diagram

2. Student reflection sheets

	MOTIVATION
	Explain that art can have many different interpretations and meanings that don’t necessarily reflect the intent of the artist.



	ACTIVITIES/SEQUENCE
	1. Students read their interpretations aloud to the class.

2. Question the students on the concepts of multiple interpretations and meanings.

3. Go through each reproduction and discuss the actual interpretation intended by the artist then provide each child with a write-up of the interpretation that matches the reproduction they wrote about.

4. Provide the compare/contrast Venn-diagram and have each student fill it out based upon their original interpretation and the actual interpretation.

5. Bring the students together and ask them what results they found. 

6. Explain that just because their interpretation wasn’t exactly what the artist intended, doesn’t mean it wasn’t valid.  

7. Ask the students if they think it matters that their interpretation was different.  Did they like their own interpretation or the artist’s interpretation better and why?

8. Collaborate as a class and come up with some underlying themes present in Curtis’ work – Be sure to discuss themes of entertainment, theater, isolation, and relationships.

9. Ask the students why they think Curtis chose to paint these themes.

10. Assignment for next class: The students need to find at least one interesting fact or piece of information about Curtis or his artwork online to bring to class next time. (use websites provided in the resources/materials section of the overview)


ASSESSMENT RUBRIC

	Objective

After reading their interpretations aloud to the class the students will:
	Novice
	Acceptable
	Mastery 

	Carefully compare and contrast their interpretation with the actual interpretation intended by the artist.


	The student did not correctly compare and contrast the two interpretations with measurable understanding.
	The student displayed basic understanding and skill in comparing and contrasting the two interpretations.
	The student displayed great understanding of the concepts of both interpretations.

	Thoughtfully identify themes present in the work of Philip C. Curtis and discuss ideas regarding the purpose of these themes.
	The student did not correctly identify themes and showed no insight into the purpose of those themes.
	The student correctly identified the themes discussed in class but showed only minimal insight regarding the purpose of these themes.
	The student identified all the themes discussed as well as a few extra and showed tremendous insight regarding the purpose of these themes.


Student Reflection

	Name _______________________ Teacher __________________ Date ____________
What themes are present in the work of Philip C. Curtis?

Why do you think Curtis chose to paint these themes?




LESSON SUMMARY 3 - HISTORY

State Standards: Visual Art Standard 2 - Art in Context: 2AV-E3 (PO 1) – Visual Art Standard 3 - Art as Inquiry: 3AV-E3 (PO 1,2,3)

Social Studies Standard 1: History, 1SS-E8 – Standard 3: Geography, 3SS-E4

Technology Standard 1: Fundamentals of Operation, 1T-E2 – Standard 5: Technology and Research Tools, 5T-E1 

	TITLE 


	Who is Philip C. Curtis?



	ENDURING IDEA


	Unit: All of us have the capacity to recall the past and anticipate the future.

	GRADE LEVEL


	6

	MEASURABLE OBJECTIVES(S)
	After watching the video “Philip C. Curtis” students will:

· Accurately complete a video worksheet that will help them in further activities throughout the lesson.

· Carefully create a timeline using information found on the internet at home, information provided in class, and postcards of Curtis’ work to contextualize the information already learned in the previous lessons.

· Thoughtfully answer questions regarding the juxtaposition between Curtis’ Victorian subject matter and his contemporary style.

· Accurately be able to provide one fact about Curtis’ life, one fact about Magic Realism, and one event that was going on during the height of Curtis’ art work – the 1960s.

	ESSENTIAL QUESTIONS
	· What role does history play in the creation and overall appearance of art?

· How can our contributions fit in to the world’s timeline of events?



	RESOURCES & MATERIALS
	1. Postcards of Curtis’ works of art – ranging in time from the early 1940s to the late 1990s.
2. Facts or events going on before, during, and after the life of Curtis placed on note cards with the date on the back.
3. Tape – to create the timeline on the floor or wall.
4.    Philip C. Curtis video
5.    http://www.public.asu.edu/~aarios/resourcebank/definitions/

6.    Student Reflection sheet
7.    Video worksheet

	MOTIVATION
	Show Philip C. Curtis video and discuss questions on the video worksheet to create a chronology of events that shaped the life of Curtis based upon the video.



	ACTIVITIES/SEQUENCE
	1. Create a tape timeline on the floor starting with “Long Ago” and ending at “Present”.

2. Pass out postcards of Curtis’ work and note cards with world events and facts on them to the students. (Inform the students not to look at the backs of the cards)

3. With this information and the information they brought from home have the students place the events on the timeline.

4. When completed start at “Long Ago” and ask the student who put it there why they put it there, create a discussion and see if the students can figure out a reason behind the order of events on their timeline.

5. Flip over the cards and put the events in order.

6. Each student should discuss the information they brought from home when the class gets to that fact on the timeline.

7. See if the students can come up with some similarities and differences between the postcards on the timeline

8. See if the students can come up with some theories about the events taking place during the time of Curtis and the themes discussed last class.

9. Ask students to point what time period they think Curtis was choosing to paint – Victorian

10. Ask them how they came to that conclusion – horse drawn buggies, long dresses, hairstyles, suits, etc.

11. Discuss the influences on Curtis’ art (mentioned in the video) and what time period those influences were, make sure the students understand that Curtis’ style was very new and contemporary but using an older subject matter.

12. Discuss Magic Realism and Surrealism.

13. Assignment for next class: Have the students think of at least 3 characteristics of Curtis’ art work that set him apart from other artists.


ASSESSMENT RUBRIC

	Objective

After watching the video “Philip C. Curtis” students will:


	Novice
	Acceptable
	Mastery

	Accurately complete a video worksheet that will help them in further activities throughout the lesson.


	The student was not paying enough attention to the video to answer the questions thoughtfully.
	The student answered the questions with satisfactory understanding, missing a few of the concepts.
	The student answered all the questions with exemplary understanding of the concepts.

	Carefully create a timeline 


	The student didn’t bring information from home and didn’t participate in the creation and revising of the timeline.
	The student brought information from home and participated, but didn’t display an understanding of the events on the timeline.
	The student brought information from home and had a firm grasp on time and the events surrounding the life of Curtis.

	Thoughtfully answer questions regarding the juxtaposition between Curtis’ Victorian subject matter and his contemporary style.
	The student showed no understanding of the subject matter or the contemporary style of painting.


	The student was able to discuss the subject matter and style, but had some discrepancies in the answers that did not show complete understanding.
	The student answered all the questions thoughtfully and carefully with complete understanding of the concepts.

	Accurately be able to provide one fact about Curtis’ life, one fact about Magic Realism, and one event that was going on during the height of Curtis’ art work – the 1960s.
	The student did not provide any facts
	The student provided facts but one or two were incorrect.
	The student provided accurate facts for each.


Student Reflection

	Name _______________________ Teacher __________________ Date ____________

Provide one fact about Curtis’ life.

Provide one fact about Magic Realism.

Provide one fact or event that was going on during the height of Curtis’ artwork, the 1960s.

What kind of transportation is shown in Curtis’ artwork?

What kind of fashion and style is shown in Curtis’ artwork?

Why do you think Curtis painted subjects from older time periods?

Does his subject matter (the clothing and transportation), match his painting style? Why or why not?

Who inspired Curtis?

Can you see similarities between Curtis’ art style and those who inspired him? How?

Do you think events going on during Curtis’ life affected the way he created his art? How?

Do events going on now affect you and how you think and act?




LESSON SUMMARY 4 - PRODUCTION

State Standards:  Visual Art Standard 1 - Creating Art: 1AV-E1 (PO 1,2), 1AV-E5 (PO 1,2)

Language Arts Standard 4: Viewing and Presenting, VP-E1 

Math Strand 4: Measurements, Concept 4: Geometry and Measurements

	TITLE 


	Art House



	ENDURING IDEA


	We all develop symbols

Unit: All of us have the capacity to recall the past and anticipate the future.

	GRADE LEVEL


	6

	MEASURABLE OBJECTIVES(S)
	Given that students understand the concepts and characteristics of Philip C. Curtis’ as seen in the works of art studied, the student will:

· Carefully create a three-dimensional version of a room that accurately depicts Curtis’ work, ideas, and style and

· Thoughtfully reflect how the room tells a visual history of the artist.



	ESSENTIAL QUESTIONS
	· What identifiable objects, elements of art, ideas, and themes are present in the work of Philip C. Curtis?

· What role does history play in the creation and overall appearance of art?



	RESOURCES & MATERIALS
	1. Construction paper (assorted colors)

2. Ruler

3. Pencil

4. Scissors

5. Glue

6. Scrap construction paper

7. Odds and ends

8. Optional: artwork printed from Internet 



	MOTIVATION
	Explain that students are to assume the identity of a museum curator who is in charge of creating a space that will tell the audience about the work of Philip C. Curtis. The space must include ideas of time, place, culture, and style.



	ACTIVITIES/SEQUENCE
	1. Distribute construction paper, pencil, rulers, glue.

2. Demonstrate how to measure and draw an accurate 8” x 8” square. If necessary, practice on scrap writing paper.

3. Cut out the square.

4. Fold vertically in half and then open.

5. Fold horizontally in half and then open.

6. The folds in the paper should divide the paper into four equal squares. 

7. Cut on one fold to the center. (The paper will resemble a pair of pants.)

8. Fold the “legs” of the pants so that one is on top of the other.

9. Glue the “legs”.

10. This will create a small two-walled room. The “legs” have become the floor.

11. Using scrap construction paper, images printed from the Internet, or other objects, create a room that tells a visual story about the artist.

12. Use the reflection form to tell about the visual story.


ASSESSMENT RUBRIC

	Objective 

Given that students understand the concepts and characteristics of Philip C. Curtis as seen in the works of art studied, the student will:


	Mastery
	Acceptable
	Novice 

	Carefully create a three-dimensional version of a room that effectively and accurately depicts Curtis’ work, ideas, and style


	Create with meticulous care a three-dimensional version of a room that successfully depicts a Curtis’ work, ideas, and style


	Create with care a three-dimensional version of a room that somewhat successfully depicts Curtis’ work, ideas, and style
	Create with lack of care a three-dimensional version of a room that unsuccessfully depicts Curtis’ work, ideas, and style



	Thoughtfully reflect how the room tells a visual history of the artist
	Thoughtfully reflect upon learning and offers multiple evidence in support of deep understanding


	Reflects upon learning but offers limited evidence in support of deep understanding
	Reflection does not offer evidence in support of deep understanding




Student Reflection

	Name _______________________ Teacher __________________ Date ____________

This room is designed for _______________________________.

This is the visual story that this room tells:



















Van Dyke

Page 17 of 17

